Abstract-The perceptions of academic staffs and overseas students to the significance of intercultural awareness in Chinese teaching/learning as foreign language were studied to provide suggestions for enhancing their intercultural communication competence in the context of Shanxi Provincial universities. The participants of 273 students and 52 staffs took part in the questionnaire and 25 of them accepted semi-structured interview. The combination of qualitative and quantitative analysis indicated a significant correlation between intercultural experience, length of Chinese teaching/learning and the enthusiasm in target language involved programs, regardless of age or gender. The attitudes to cultural diversity, misunderstanding even conflicts unavoidably existed in these universities influenced target language and culture mastery. This study suggested the promotion of intercultural awareness among staffs as well as students was important to help international students take advantage of opportunities available at campus or beyond to improve their effective intercultural communication. And much more intercultural strategies, including more positive learning environment, appropriated curriculum, further exploration, concentrated on improving target language proficiency and extending cultural experience in Chinese classes should be implemented to motivate students' intercultural enthusiasm and competence.
I. INTRODUCTION
Nowadays, Globalization is influencing universities worldwide through market competition. The growth of international education over recent 5 years has provided China an opportunity to develop international market (Australia Bureau of Statistics, 2013). Internationalization of education has become a significant development in Chinese universities. From 2010 to 2015, international students in China rose from 265,090 to 397,635 (150 %).
As we all know, learning a foreign language is one of the best way to make people conscious of outside world and culture. With 'the silk Road Economic Belt and the 21 st -Centrtury Maritime Silk Road (B&R)' initiative of China in 2014, more and more international students from nearly 60 countries in Eurasia participated in on-line, in-country and face-to-face Chinese teaching modes. Any country or person planed to operate globally in accordance with current global trends can benefit socially, economically and personally (Chinese National Development and Reform Commission, 2015). China universities offer short-term or long term programs to provide overseas students an opportunity to learn Chinese in a natural immersion environment.
However, because of different social backgrounds, social systems, and customs, people have difficulties in understanding and communicating with each other (Petrakis, 2013) . This is also a problem that has troubled both teachers and learners. It is well known that teaching or learning a foreign language cannot be only linguistic skills like phonology, morphology, vocabulary or syntax (Forsman, 2012) . Language learning and target cultures cannot realistically be separated. Mak (2010) asserts language learning is a deep, conceptual activity which involves explicit analysis of language and culture.
Therefore, intercultural awareness is required for a foreign language learner to promote intercultural communication competence (Leask, 2009 ). Bodycott and Lai (2012) mention that foreign language learners should be aware to actively intermingle their own culture with target culture. Colvin et al (2012) points out intercultural awareness helps learners broaden mind, increase tolerance and achieve cultural empathy and sensitivity. Intercultural awareness is a consciousness and an ability to put intercultural conceptions into practice in an real-time cross-cultural context (Baker, 2011) . Thus, intercultural awareness is a learning process in which we become adapt to the target language and cultural situations and principles (Leung & Chiu, 2010) .In foreign language teaching/learning, an awareness of target language and culture needs to be carefully considered. Otherwise, the potential cross-cultural communication problems arise from lacking mutual untranslatable speech or behavior. There is no question that successful integration of culture could contribute significantly to target language teaching/learning (Matsumoto & Yoo, 2006) . Therefore, this study was to investigate the perceptions of academic staff members and overseas students towards the significance of intercultural awareness in Chinese teaching/ learning in Shanxi Provincial universities, including Shanxi University, Taiyuan Science & Technology University, Shanxi Agriculture University, Taiyuan Normal University, and Shanxi Finance and Economy University. The following research objectives were set out: to investigate staff and students' perceptions towards the significance of intercultural awareness in Chinese teaching/learning; to provide some suggestions for enhancing intercultural communication competence in Chinese teaching and learning in Shanxi Provincial tertiary educational context
II. METHODOLOGY
This study employed combination of qualitative and quantitative research methods. There were 273 students and 52 academic staff members from the universities of Shanxi Province took part in the research. Participants were given informed consent and the right to withdraw at any stage. They were assured of their anonymity and the destruction of the recordings five years after reporting of this research. All these strategies ensured the participants could give responses confidently, and thus the investigation outcomes are credible.
Data collection methods including questionnaire (see in Appendices I, II) and semi-structured interview (see in Appendices III), which were concerned about participants' views and attitudes towards the significance of intercultural awareness in Chinese teaching/learning as foreign language. The questionnaire employed during Phase 1 adopted "Likert Scale" format (Likert, 1932) . Interviews were guided by one set of five questions for staffs/students (Phase 2). The completed questionnaires were conducted in two ways: paper-based (given face-to-face) and web-based (Potential participants were contacted by email explaining the research objectives and inviting them to participate in). The email also contained an attachment of questionnaire. During Phase 1, a 40-items questionnaire was distributed to 325 academic staffs and oversea students. Table1 shows the details of the participants. Data gathered from this stage were analyzed with Statistical Packages for Social Science (SPSS) version 19.0. During Phase 2, semi-structured interviews were organized among 6 staffs and 19 students. The interviews were recorded using a portable digital recorder and transcribed, analyzed predominantly using CA approach (Paul et al, 2006) .
Since sample data were not normally distributed, Kruskal-Wallis test was used in this study to determine whether statistically significant differences existed among four independent variables (occupation, gender, age, length of teaching/studying). If significant differences were found using Kruskal-Wallis tests, Mann Whitney U tests was then conducted to identify which group had significant differences ( p≦0.05)
III. RESULT AND DATA ANALYSIS

A. Result and Quantitative Data Analysis
The descriptive statistics of the participants' responses in terms of 3 themes: personal intercultural experience, views of intercultural awareness, intercultural awareness and language teaching and learning were analyzed. And descriptive statistics of the participants' responses were showed by six sub-themes in this section.
1. Views and attitudes about China and world As seen from Table 2 , all participants had a positive view in relation to these items. The participants view China as a culturally diverse society (Q6). They also agreed intercultural awareness played an important role in China (Q7) and international students were an important source of this multicultural awareness (Q8). Such a high degree of agreement signified no further tests were necessary. 2. Personal intercultural experience Generally speaking, most of the participants agreed that they enjoy traveling to other countries (16.3% disagreed), appreciated food from other countries (20.7% disagreed), and interacting with people from different cultural backgrounds (3.8% disagreed).The low degree of disagreements (Table3) suggested that there was no need for further investigations about this topic. The reason why total percentage of some items were not 100 was because participants did not put check-mark on any option of these items. 4 . Intercultural awareness and language teaching/earning Further, as indicated in the Table5, they generally agreed that there were benefits resulting from the inclusion of cultural components in a language course. The agreement percentage of each item was range from 74% to 97%, and the disagreement percentage of each was lower than 5%. Once again, the high level of agreement to statements was achieved. The reason why total percentage of some items were not 100 was because participants did not put check -mark on any option of these items. 5 . Intercultural awareness in course design It was found from Table6 that the participants mostly agreed that culture should be part of language course and integrated into language teaching (87.7%). They commonly accepted that students in a language program should be introduced to a native speaker (56.5%), and textbooks in a language program should be written by native speakers of the target language too (59.6%). A majority (98.9%) of the participants strongly believed that part from textbooks, there were other useful resources for teaching in language program. However, whether or not foreign students should be involved in a language program, the participants' views were divided: 39.4% agreed, but 32% disagreed, and 20.8% were not sure. Also, interestingly, about compulsory professional course, half agreed (48.9%), but another half (45.7%) disagreed that they should be taught in English. Therefore, further analysis was conducted to identify factors that influenced participants' views on these questions. The Kruskal-Wallis Test or Mann-Whitney U test was chosen to determine whether these questions were associated with participants' occupation, gender, age group, and length of Chinese teaching/studying as foreign language. The reason why total percentage of some items were not 100 was because participants did not put check -mark on any option of these items.
It was found from Table6 that the participants mostly agreed that culture should be part of language course and integrated into language teaching (87.7%). They commonly accepted that students in a language program should be introduced to a native speaker (56.5%), and textbooks in a language program should be written by native speakers of the target language too (59.6%). A majority (98.9%) of the participants strongly believed that part from textbooks, there were other useful resources for teaching in language program. However, whether or not foreign students should be involved in a language program, the participants' views were divided: 39.4% agreed, but 32% disagreed, and 20.8% were not sure. Also, interestingly, about compulsory professional course, half agreed (48.9%), but another half (45.7%) disagreed that they should be taught in English. Therefore, further analysis was conducted to identify factors that influenced participants' views on these questions. The Kruskal-Wallis Test or Mann-Whitney U test was chosen to determine whether these questions were associated with participants' occupation, gender, age group, and length of Chinese teaching/studying as foreign language.
6. Personal experience in a language program The reason why total percentage of some items were not 100 was because participants did not put check-mark on any option of these items.
As shown in Table7, the participants (68.7%) generally agreed that they were quite satisfied with the language programs they undertook. However, they generally agreed with the rest of the statements in this section (the agreement percentage of each item range from 56% to 91%).
Factors influence the views or attitudes to language program
To check whether such factors as participants' occupation, gender, age group, and years of teaching/studying were associated with their views on the intercultural awareness in Shanxi Provincial Universities, Mann-Whitney U tests or Kruskal-Wallis tests were performed on Q29, and Q33.
7. The result (Table8) showed that 65.5%((SA+A)/Total%) of staffs agreed that foreign students should be introduced to a language program, but only 23.7% ((SA+A)/Total%) of students agreed, which meant participant's occupation influenced their view on Q29 significantly (p<0.01), and the academic staffs much more firmly believed that oversea students should be introduced into a foreign language program.
7. Table 10 was the Kruskal-Wallis test result of Participants' response to Q29. It indicated that there were no asymptotic significance among the 4 age groups (p>0.05), which suggested that staffs' or students' age did not influence his/her opinion on whether foreign students should be introduced to a language program or not.
The analysis result (Table11) of participants' agreement percentage among different group classified by length of teaching/studying Chinese as foreign language revealed asymptotic significance (p<0.01), which meant there was a significant association between the amount of teaching/studying years and his/her attitude to the language program. Then post Hoc multiple comparisons were performed to determine which group was significantly different from one another (Table12). Furthermore the result above showed that the agreement percentage of B and C groups (more than1, but less than 5 years) were significantly higher than A(less than 1 year) and D (more than 5 years) group. It was inferred that novices (<1 year) or veterans (>5years) at foreign language teaching/studying did not care about the language program, while those who already passed the initial stage and involved in improvement phrase (2~5years) were much more interested in such program idea because they expected more intercultural theoretical target language application and practical experience. We might speculate the new Chinese teachers/learners probably focused on basic knowledge in the first year, not touched upon intercultural awareness yet, meanwhile the old hands in intensification phrase almost had unambiguous intercultural awareness and abundant intercultural conversation experience. It seemed that either too much or too little intercultural experience might reduce one's enthusiasm in language program. The result (Table13) showed that there was significant difference between staff and student on the statement of Q33 (p<0.01). 36.9% ((SA+A)/Total%) of the staffs and 67.3% ((SA+A)/Total%) of students agreed, while 61.4% of the staffs and 30.9% of students disagreed that the compulsory professional lecture should be taught in English other than Chinese. The possibility of difference was their attitude to the lecture language. It was inferred most of the staffs considered the professional lecture as an intercultural experience for foreign students too, so they persisted in that lectures should be taught in target language, while the majority of students thought the English lecture could be more easily for them to understand. It was found from Table14 that there was no significant difference between male and female participants about their opinion on whether the compulsory professional classes should be taught in English or not (p>0.05), which meant that gender was not a factor affected the responses to Q33. The Table15 showed that there was no significant difference among different age groups' standpoint on whether the compulsory professional classes should be taught in English or not (p>0.05), which meant that participants' age was not a factor impacted the responses to Q33 either. The Table16 indicated that there was significant difference among different groups classified by the length of teaching/studying Chinese as foreign language (p<0.01). Furthermore post Hoc multiple comparisons (Table17) were developed to reveal the relationship between amount of teaching or learning years and the point of view on intercultural awareness. Overall, the quantitative data analysis suggested that the survey which integrated cultural awareness into foreign language teaching and learning was valuable. In order to ascertain participants' views and attitudes to intercultural awareness in Chinese teaching/learning, influential factors and their statistical relationships to participants' responses were were studied by further qualitative data analysis.
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B. Result and Qualitative Data Analysis
As we all knew, semi-structured interviews was congruent with grounded theory methodology as it allowed the interviewee to talked about key questions from researcher well and truly, but also allowed flexibility and depth in questions exploration simultaneously, which could be in relation to the views or attitudes addressed in this study. So the qualitative comprehensible data from semi-structured interview was collected and analyzed in this part.
1. The interview questions design The interview questions were designed to focus on the three aspects of objectives. Table18 showed the details of the specific interview question items and the objectives they addressed. 2 The interviewee background A total of 25 respondents including 6 staffs and 19 foreign students who were working or studying at Shanxi Provincial Universities from July 2014 to June 2016 participated in semi-structured interviews. All 6 staff participants were native Chinese speaker. A total of 19 foreign students interviewed were from different countries, including American, Britain, Spanish, Italian, Ukraine, Russian, Armenia, Mexican, Nigeria, Uganda, Cameroon, Mongolia, Kazakhstan, Uzbekistan and Tajikistan. The demographic information of the interviewee participants were summarized in Table 19 . And all interview participants were numbered. 
15). Adjustment and positive attitudes toward different cultures prompted people to take active roles in the diverse society' (from staff 2).
Meanwhile, racial discrimination is a sensitive and unavoidable issue that is commonly discussed within intercultural contexts. Some student participants from African mentioned their experience of being discriminated by other cultural background, which meant people's upbringing played an important role in their intercultural awareness.
One staff proposed that there are some cases in daily life in which we might highly motivated but lack the knowledge or the skills to communicate appropriately and effectively (from staff 6).
Besides, studying abroad is a recommendable way to promote one's intercultural competence.
I still find that it's only by studying a language that I began to seek more literature to read about that language and culture. (from Student 4)
Therefore, acquisition of intercultural competence, the capacity to change one's attitudes and behaviors to be open to other cultures, had become a critical issue to survive in globalized society.
3.2 Theme 2: Significance of intercultural awareness in foreign language teaching/studying. It was found that there was not much difference between staffs and students on this concept. Moreover, there was a high agreement that language and culture were closely related that language was a special component of culture.
If seeing culture as an all-embracing general idea, language belong to the general culture of human being (from staff 4). A man with the capability of language must live in a language environment. To master a language, like Chinese, one
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must live in the very language cultural environment (from staff 5). Obviously, it was inevitable to master Chinese, as a foreign language for international students, they should learn cultural structure of the language, besides expression or semantic meaning. And the teachers were the key for effective culture input, and they were not only language knowledge transmitters, but designer, organizer and participants of intercultural communication activities.
Teacher themselves should use every means available to enlarge their intercultural knowledge and help international students to familiarize the target language culture (from student 10).
once foreign students in anxiety of intercultural failure, they are easily to lose motivation of language study, so teacher should help them as much as possible to get out of intercultural dilemma. (from staff 4) The important aspect proposed in this study was the foreigners' willingness to talk with the local people use target language. The majority of participants considered this as prerequisite to master target language.
It was amazing for me when I helped someone to use the telephone first time communicated with somebody not native to either of us. (from Student 9)
It was inferred that the cultural structure was the sum of all users of the language and life style of that nation, including geographic environments, folklore, fables, mythologies, social history development, customs, religious believes, values, science and technology, literature and art. Different cultures generated distinctive value system and perception of meaning. To be effective in target language-Chinese teaching/studying, the involved parties should be fully aware of the intercultural difference. Intercultural awareness enabled Chinese teacher and foreign students to modify their Chinese teaching/learning and communication patterns to be congruent with the cues of unfamiliar interaction parties. Change of teaching/studying and behavior would help them reach a mutual understanding.
3.3 Theme 3: suggestions to enhance intercultural awareness and competence in the context of Shanxi Provincial universities.
One purpose of this study was to collect suggestions of integration intercultural awareness into Chinese teaching/studying in Shanxi provincial Universities.
Chinese studying as a foreign language is so important for anyone wanted to communicate with Chinese, but try to keep in mind that language is more than a vehicle of communication. It teaches Chinese life style and pattern of interacting. (from student 12) Chinese believe that talk has limitations and meaning resides beyond mere words. First, hidden meaning is highly desirable in Chinese culture. Second, language could influence manner in which you send and receive message from members of Chinese culture. (from staff 7)
Most of the interviewees approved that cultural component should ingrate into language course. Some creative ideas were put forward to enhance intercultural awareness and capability of teachers and students involved in Chinese teaching/studying.
I like the use of real life situations, reading short stories, chatting with native people. (from student 3)
The foreign students also suggested more cultural component in Chinese class, like 'language, society and culture', 'Literature in Chinese' and etc.
Teachers can use authentic materials, films, news broadcasts, magazines, newspapers, restaurant menus, travel brochures, and other printed materials. (from student 5)
Not only celebrating cultures of all types, but establishing critical views to develop students' critical intercultural awareness so that they will be able to accept all students in the Chinese class regardless of race, color, social class, age, sexual orientation, educational level, and ideology. (from staff 2) In sum, most of participants focused on how to raise students' awareness on the importance of cultural topics and to help students become interested in the target culture. Teachers are called upon to find alternatives to help international students to reduce misrepresentations through more pertinent materials in which cultural conflicts, behaviors, and ideologies could be discussed. Through research program or development of class activities about language and culture, they could be able to instruct their students on intercultural awareness and communication competence and help them face the current process of globalization by creating an open atmosphere in classroom itself, where members surely from diverse backgrounds.
IV. DISCUSSION AND CONCLUSION
The quantitative and qualitative data analysis of this research indicated that the intercultural awareness played an important role in Chinese teaching/studying as foreign language, which was recognized by most of teaching staffs and international students. The findings showed a strong correlation between intercultural experience, length of teaching/studying Chinese as foreign language and the enthusiasm in target language involved lectures or programs, regardless of age and gender. Their views and attitudes to intercultural awareness impacted target language and culture teaching and learning. The fact that cultural diversity, cultural misunderstanding or even conflicts unavoidable existed in Shanxi provincial universities should be understood and surmounted.
Intercultural awareness was in relation to particular contexts, and an awareness of the dynamic relationship between foreign language and its diverse social-cultural settings (Forsman, 2012) . This study also suggested that the promotion of intercultural awareness among staffs as well as students to help international students take advantage of variety of 426 JOURNAL OF LANGUAGE TEACHING AND RESEARCH opportunities available at campus or beyond to improve their effective intercultural communication. Much more intercultural strategies concentrated on improving target language proficiency and extending cultural experience in Chinese classes should be implemented or investigated to motivate students' intercultural enthusiasm through more positive learning environment, appropriated curriculum, further exploration, etc. The great gift human have for each other was not an exotic experiences but an opportunity which could be accomplished only by interacting with others who did not share the same system (Messner, 2016) . The advancement of intercultural communication capability depended on the motivating force to pursue communicative interaction. The process may or may not succeed but provided an opportunity to modify their skills in the developmental learning cycle, in which an in-depth awareness developed through on-going reflections, intercultural conversations, and understanding of cultural similarities and differences. Besides, the intercultural awareness and competence required not an awareness of cultural similarities but differences to enhance effective communication in a Chinese as foreign language classroom.
In sum, the development of oversea students' intercultural awareness and understanding recognized value of Chinese language teaching/learning as a resource to promote critical thinking about cultural assumptions and intercultural competence. Nonetheless, the teachers' motivation was pivotal to facilitating communication in culturally diverse classes. A cognitive willingness coupled with open-minded and positive attitude to manage intercultural difference, diversity or even conflict would contribute to target language and cultural mastery and application.
V. LIMITATION OF THE STUDY
The findings of this study were based on the views and perceptions of academic staff members and overseas students in the Shanxi Provincial universities. The number of participants was relatively small. Consequently, the respondents' attitudes were particular to this teaching/learning environment, and any attempt to generalize findings to other contexts should be careful. And further research could be conducted to explore more deep insights about how intercultural awareness and communication competence manifest in Chinese teaching/learning methodology and materials. 
